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DEVELOPING IN-CLASS ACTIVITIES TO SUPPORT FIRST-SECOND
GRADE LITERATURE INSTRUCTION
by
Trina Danette Miller
July, 1991

Literature-based activities were developed in the
curriculum areas of Social Studies and Mathematics to be
used with the district's adopted literature book program.
A district survey indicated a strong interest in these two
curriculum areas.

This project will provide teachers with

activities that support literature instruction in a learning
)

center environment.

The activities also help students to

self-select a book of interest and to become actively
involved in learning center activities that support the
books of choice, plus increase their interest and
comprehension.
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CHAPTER I
INTRODUCTION

The relationship between reading and success has long
been of interest to educators.

Most elementary schools have

an adopted basal reading program in which little time is allowed
for pleasure reading.

The writer believes that all reading

is designed and presented in a manner that does not allow
for much interest arousal in the students.

Using a

commercially published basal program, limitations are
placed on the students• opportunities to expand their
knowledge in many other academic areas.

Aside from their

reading programs in the classroom, students make a weekly
library visit where children are given the opportunity to
select books appropriate to their interest and ability level.
Why not provide this opportunity on a daily basis for the
students?

From the writer's experience, it has been noted

that when integrating classroom activities, there is an
enhancement of successful reading and writing, and the
students are given a much more meaningful literary
experience.
In considering literacy, it is important to understand
the meaning of literacy and how it builds towards a
successful reading program.

Children who become "hooked on

books" will become more than simply adequate in literacy;
1

2

)

they may achieve excellence.

"Repeated experiences with

books provide a high rate of reading success" (Lehman

&

Crook, 19 8 8 , p. 2 3 6) .
When children used a program based on literature, there
was a rise in reading achievement for those who ordinarily
did not read often or well.

"Even more noteworthy was the

swing in reading attitudes in all children"

(Tunnell

&

Jacobs, 1989, p. 473).
Statement of the Problem
The focus of this study was to implement primary
literature books into a curriculum which will enhance
reading success.

These books and activities should fall

within the Social Studies and Mathematics curriculum areas.
The John Campbell School in Selah, Washington has
adopted literature books to be used as a part of their
reading curriculum and all teachers, including the writer,
are responsible for using these books in the first and
second grades.

Many of the adopted books have provided

teacher guides to be used with the books, but many do not.
While reviewing the books and activities, and after
administering a survey to all teachers, the writer has
found there are two curriculum areas that lack in activities
providing overall interest and information.

From a survey,

the staff indicates these two areas to be Social Studies and
Mathematics.

3

The writer decided to focus on these two curriculum
areas in designing activities to be used with the top five
books for first and second grades as selected by the
teachers at John Campbell School.
Purpose of the Study
This project was intended to allow each student the
opportunity to work at his or her own interest and ability
level, making available an array of books while integrating
activities in the Social Studies and Math curriculum.
Throughout the reading curriculum, a child would not only
select and read a book of interest, but would have many
opportunities to express his or her gained knowledge by
transferring that information from his or her reading
experience centered around these curriculum areas.
The purpose of this project was to gain a more practical
and working knowledge of our school district's adopted
literature books which can be incorporated into the classroom.

Activities which will give all students a successful

reading experience were designed.
Limitation of the Study
This project was limited to first- and second-grade
reading materials at John Campbell Elementary School in
Selah, Washington.

4

Definition of Terms
Ability level.

"The minimum or greater degree of

success with which a given mental or physical task or
action can be performed; an ability level can pertain to
an individual, or to the average range of abilities found
in a group of persons.

The term is often used in education

in connection with students performing on a comparative
basis in a subject or study area" (Hawes

&

Hawes, 1982,

p. 2) •

Curriculum.

"The entire program of students offered

in a school, college, or other educational institution;
the program of courses of a particular kind that is offered
etc." (Hawes

&

Hawes, 1982, p. 60).

Integrate.

"To make separate parts into a balanced

unified whole; to bring together different subjects into
syllabus" (Hawes

&

Hawes, 1982, p. 119).

Learning styles.

"The way in which a student is

best able to learn; visually, aurally, by motor activity,
or a combination of these"
Reading level.

(Hawes

&

Hawes, 1982, p. 130).

"For a student the level of reading

capability developed to the present by the student:
assessed either by the grade level of a reading textbook in
which the student is currently succeeding, or by
standardized tests, on tests, commonly expressed as reading

5

above or below the average level for the students: grade on
national norms" (Hawes
Real books.

&

Hawes, 1982, p. 186).

"Books with natural context in which

children may learn to read without first learning decoding
skills"

}

~ )

(Tunnell

&

Jacobs, 1989, p. 473).

CHAPTER II
REVIEW OF RELATED LITERATURE

In reviewing the literature, the research shows that by
providing children with a literature-based program, a child
is able to achieve a higher incidence of success in
reading (Bader, Veatch,

&

Eldredge, 1987, p. 65).

In a

literature-based program they learn skills in "natural
context" and also bring to the reading their own meanings
and experiences.

The students' level of success has

increased tremendously in reading achievement and they also
have developed higher reading interest levels.
Using "real" books which are read to the child will
increase his or her reading readiness and foster literacy in
a positive manner.

An important aspect to a literature-

based program is that it is individually designed to fit the
child's ability to understand and also his or her interest
level.

In this manner children will become fluent without

focusing on isolated words which hold little or no
comprehension for them.
Children who are natural readers and are provided with
strong reading models acquire their reading abilities
through experience with the entire text.

When looking at

literacy and its relationship to self-concept, negative
6
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attitudes toward books and reading mastery virtually disappeared
(Tunnell, Calder, Justen,

&

Waldrop, 1988, p. 39).

When building for successful reading achievement and
attitude, a program needs to be considered in the interests
of the child in order to build upon them.

Children need to

have opportunities to bring in their own experiences while
gaining knowledge from reading a book.

In choosing his or

her book of interest, a child will be motivated to read
within the limits of his or her reading readiness.

Choosing

a book of the child's own interest is providing previous
meaning to the child through his or her interaction with the
subject matter.

This action creates a positive attitude

that will lead to successful reading for the child.

"The use

of a children's literature-based program to teach children
to read had a positive effect upon students' achievement and
attitudes toward reading--much more than the traditional
methods used"

(Eldredge

&

Butterfield, 1986, p. 35).

Integrating such a program based on their interests has
resulted in an increase of positive student attitudes.
Further, it has resulted in children enjoying their books.
Using a literature-based approach will result in higher
achievement in reading skills.

With this program, good

readers will be able to define their reading as being
concerned with meaning or comprehension.

On the other hand,

poor readers will see reading as a process of converting
symbols to sound with meaning (Tunnell

&

Jacobs, 1989,

8

)

p. 473).

The writer has found that in reviewing success

rates of children in a literature-based reading program, the
children usually become much stronger readers than when
using other previous reading materials.

They are able to

choose from a wide selection of books and activities that
have meaning to them.

Children become more interested in

what they are reading because of choosing a book of interest
which then enhances motivation and success.

Lehman and

Crook (1988) indicated that "Unlike many basal reading
series, through literature children are exposed to written
language at its best and in its many forms

(ranging from

historical fiction and biography to poetry and folklore)"
(p. 236).

The classrooms that have implemented such a

literature-based reading program have found that the
children seem to have improved overall comprehension and
have become more successful and motivated readers.

Studies

that have been done on book selection within a literaturebased reading program stated that children identified reasons
being a specific type of book, or topic, such as adventure,
funny, animal, or character.

Children also identified some

previous experience with a particular book as their reason
(Campbell, Griswold,

&

Smith, 1988, p. 173).

CHAPTER III
PROCEDURES

A literature-based reading program was developed for
first-grade and second-grade students and teachers at John
Campbell School in Selah, Washington.

Activities were

designed around the curriculum areas of Social Studies and
Mathematics to meet each individuals ability and interest
at his or her grade level.

The program focused on the use

of learning centers for instruction and related activities
that involve the child.

These activities will provide the

teacher with information, ideas, and activities to use in
teaching a literature-based reading program in the areas
of Social Studies and Mathematics.
Before designing the program, the writer researched
to determine the many positive aspects of such a program
using the variety and flexibility within a literature-based
curriculum.
The writer distributed a survey to 22 first- and
second-grade teachers at John Campbell School in order to
collect information on the district's adopted literature
book curriculum (see Appendix A).

The purpose was to

identify strengths and weaknesses with the current materials
and books, and to determine what activities needed to be
9
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created to enhance the curriculum.

The last step was to

have each teacher prioritize his or her top five books.

The

top five books at each grade level were taken from the
preselected literature list adopted by the reading committee
at the school.

The results strongly indicated that the

majority of these teachers were receptive to learning center
activities based on Social Studies and Mathematics activities
designed by the writer.

All of the teachers indicated, in

the survey, that they desired more activities with these two
curriculum areas.

Data from this survey indicated that a

well-designed and developed literature-based program would
be welcomed by these teachers with the anticipation that the
related activities would enhance reading readiness and
ability of the reader.

They expressed a strong desire that

these activities would further develop the students'
comprehension by arousing a high level of interest.
Through this research and personal experience, the
following conclusions were drawn:
1.

Motivating students to become good readers means

providing experience with books that spark interest and
natural curiosity.
2.

Children need activities that meet each individual's

level of ability and interest.
3.

Comprehension and meaning come from interacting

with many books rather than focusing upon "isolated" words.

11
This reading program was organized to be a guide, not
only for the writer, but would, also, become a guide for
other teachers in providing meaningful activities that
relate to the reading books that have been adopted for use
in their classrooms.
Objectives included in this program were choosing a
book of interest, individual self-selection of activities
related to the book selection, and providing teachers with
these materials centered around the school's adopted
literature program.

Most, but not all, of the adopted

books come supplied with teacher guides.

These guides

provide information relevant to the author, a story
synopsis, questions to be used concerning comprehension, and
many other various activities (Kraus, 1971).

However, the

teachers at John Campbell School are already familiar with
the background information of these books, so it has been
the writer's intent to only provide the teachers with
valuable lessons and/or activities that are not already
used or supplied with these books.

Again, the teachers

indicated a strong interest within the curriculum areas of
Social Studies and Mathematics.

The writer has taken these

recommendations and has planned the lessons and/or activities
for teachers to pull and use in teaching these adopted
books.
These lessons and/or activities were designed to meet
individual interests and abilities.

The learning styles in

12

which a student is best able to learn include visual, aural,
and by motor activity.

A combination of these learning

styles has been integrated into these lessons and/or
activities.

The books chosen for these have been carefully

assessed to meet the reading level and capabilities of the
students.

Each lesson includes an activity centered

around the curriculum areas of Social Studies and
Mathematics.

A form is provided with each book for each

teacher to maintain records of students' use and performance
with these books and activities.

(See forms at end of each

book activity.)
The activities designed around a book should be limited
so the interest is not taken away from the book.

The

children will possibly have one to two activities relating
to the book centered around the Social Studies and
Mathematics curriculum areas.
In summary, a well-designed and developed literaturebased program should enhance reading readiness and ability
for the reader.

It will further develop the students'

comprehension by arousing a high level of interest.
a program will have a variety of choices based on the
students' ability and experience.

Such

CHAPTER IV
THE PROJECT

The writer developed Social Studies and Mathematics
activities and/or lessons to be used with district adopted
literature books.

A survey was distributed to 22 first- and

second-grade teachers at John Campbell Elementary in Selah,
Washington in order to collect information on the district's
adopted literature book curriculum.

The results indicated

a need for activities in the above two curriculum areas.
The writer chose the top five books from each grade level
the teachers indicated as their top five favorites.

The

purpose of these activities and/or lessons was to be a guide
for the writer, as well as a guide for other teachers in
providing meaningful activities that relate to the chosen
literature-based books utilized by the district.
The focus of this project was to design literature-based
activities that will meet individual interests, reading
levels, and abilities of students in grades one and two.
Each activity will allow the student an opportunity to
self-select a book of interest and to become actively
involved in his or her learning activities.

Increased

student interest will further develop comprehension in
reading, mathematics, and social study concepts.
13
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The following literature-based activities and/or
lessons have been developed to be used at a learning center
environment.

After each of these activities, there are black-

line masters that support the activities.

These pages were

not numbered.
The project is paginated as a separate entity.
Chapter V, Summary and Recommendations, will continue with
page 15.
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IN-CLASS ACTIVITIES TO SUPPORT FIRST- AND SECOND-GRADE
LITERATURE INSTRUCTION

By
Trina Danette Miller

Please note: Pages with scans of book covers have been omitted from this file due to copyright concerns.
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FIRST-GRADE BOOKS WITH ACTIVITIES

)

1
LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
ROSIE'S WALK BY PAT HUTCHINS

CURRICULUM AREA:
LESSON TOPIC:

Social Studies

Urban Living

LESSON OBJECTIVE:
RESOURCE:

To compare rural and urban environments

Rosie's Walk by Pat Hutchins

LEARNING ACTIVITIES:
1.

The teacher reads Rosie's Walk.

2.

Discuss rural environments.

3.

Generate a chart and discuss characteristics of

both:

4.

a.

rural,

b.

urban.

At the learning center, children make their own

book of Rosie's Walk using an urban setting.
Example:

Rosie the hen went for a walk across the

pavement, around the hotel, over the building, past the
space needle, through the park, under the tunnel, and got
back in time for dinner.
5.

(See the attached blacklines.)

At the learning center, children make the book the

same as the story, but use stamps, toothpicks, cellophane,
shredded wheat, brads, and popcorn to help in making their
illustrations.

(See attached sample.)

2

MATERIALS NEEDED:
The book Rosie's Walk
Chart paper
Markers
Pre-made pages for #4
Paper cut into desired size for #5
Book binding material
Pencils, crayons, markers, water colors, etc. for
writing and illustrating book
Letter V stamp
Toothpicks
Cellophane
Shredded Wheat
Brads
Popcorn
VOCABULARY LIST:
These are words that may be used in writing a book
around an urban setting:
walk

around

space needle

back

the

hotel

through

time

went

over

park

dinner

across

building

under

pavement

past

tunnel

3

EVALUATION:

At the first- and second-grade level no testing

format will be used.

The evaluation will come from teacher

observation, participation of the students, and their desire
to share their completed book with the class.
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LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
RAIN BY ROBERT KALAN

CURRICULUM AREA:
LESSON TOPIC:

Social Studies

Types of homes people live in and weather

conditions around here and in other countries.
LESSON OBJECTIVE:

To show the various types of homes

weather can fall on here and in other countries.
RESOURCE:

Rain by Robert Kalan

LEARNING ACTIVITIES:
1.

The teacher reads Rain.

2.

Discuss what kind of home the students live in and

what other homes may look like in other countries.

3.

At the learning center, let the students make their

own book about the different homes people live in.
could provide the story frame "Rain on the .
Example:

•"

Rain on the house roof, Rain on the

apartment roof, etc.
4.

• .

You

See attached blackline masters.

Another learning center activity is making a book

about the weather in a different country and what it falls
on.
Example:

Sun on the bungalow house, snow on the dome

house, ice on the igloo, heat on the tent, rain on the tile
house, etc.

See attached blackline masters.
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Some suggested books for a resource on other countries
are:
Take a Trip to ARGENTINA by Keith Lye
JAPAN by Karen Jacobsen
The ESKIMO by Alice Osinski
An Artie Community by Bobbie Kalman and William Balsey
MEXICO by Karen Jacobsen
AUSTRALIA by Gareth Stevens
AUSTRALIA by David Truby
These books are available in your John Campbell
library.
MATERIALS NEEDED:
The book Rain
Books on different countries
Premade pages for the books
Materials needed for writing and illustrating their
book
Book binding material
VOCABULARY LIST:
home

rain

apartment

dome

house

snow

condo

igloo

people

heat

mobile

tent

weather

sun

roof

tile

countries

ice

bungalow

Argentina

Japan

Artie

community

Australia

Eskimo

Mexico

6

EVALUATION:

At the first- and second-grade level no testing

format will be used.

The evaluation will come from teacher

observation, participation of the students, and their
desire to share their book with the class.
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LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
QUICK AS A CRICKET BY AUDREY WOOD

CURRICULUM AREA:
LESSON TOPIC:

Social Studies/Mathematics

Using descriptive words about size, shape,

and/or personality to describe themselves
LESSON OBJECTIVE:

To use words like big, little, round,

tall, short, tiny, large, huge, wide, flat, nice, sweet,
kind, cute, etc. to create their own page in a class book.
I'm as

as a

RESOURCE:

Quick as a Cricket by Audrey Wood

LEARNING ACTIVITIES:
1.

The teacher reads Quick as a Cricket.

2.

The class brainstorms a list of words concerning

size, shape, and/or personality that would work in the
sentence:

"I'm as

Examples:
kitten.

as a

"

I'm as tiny as a mouse.

I'm as sweet as a flower.

I'm as cute as a

(See attached blackline.)

You can change the sentence frame to describe things
they can do:
Examples:
dog.

"I can

like a

I can purr like a cat.

I can run like a fox.

"
I can bark like a

I can swim like a fish.

(See attached blackline.)
3.

At the learning center, each student creates one

page to be used as a part of a class book.

8

4.

Have each student create his or her own book about

himself or herself using one of the two sentence frames.

5.

Make a cover with the title, "We're as

or "We can

like

as

"

MATERIALS NEEDED:
1.

The book Quick as a Cricket

2.

Paper to be used for the book pages
a.

the sentence frame already written down and

the children only write in their own words (see attached
blackline) or
b.
3.

the children do all the writing

Materials to be used for writing and illustrating

VOCABULARY LIST:
Your vocabulary list may vary depending on the topic
being used.

Here are some suggested vocabulary words that

may be used in writing a book about personalities.
Words for "I'm as"

Words for "I can"

cute

purr

like

kitten

cat

run

sweet

bark

fox

flower

dog

swim

EVALUATION:

fish

At the first- and second-grage level no testing

format will be used.

The evaluation will come from teacher

observation, participation of the students, and their desire
to share their page or book with the class.

"
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LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
WHOSE MOUSE ARE YOU? BY ROBERT KRAUS

CURRICULUM AREA:
LESSON TOPIC:

Social Studies

Taking action to solve an envirorunental

problem
LESSON OBJECTIVE:

To learn how to identify a problem and

learn the steps taken to help and/or solve the problem
RESOURCE:

Whose Mouse Are You? by Robert Kraus

LEARNING ACTIVITIES:
1.

The teacher reads the book.Whose Mouse Are You?

2.

Discuss the book.

What was the problem?

What did

the mouse do?
3.

Ask the students what kind of problems do we have

in our environment.
4.

Discuss what we could do.

At the learning center, have the students choose

any problem they wish to show how they would go about solving.
5.

Students choose characters to make a family.

color and cut them for later use.

They

(See the provided

characters.)
6.

Students can learn about the problem they have

chosen by making a plan of action.

Students can set a goal,

list the steps they will take, involve others, use the steps,
and then see if their plan worked.

10
7.

Students use their characters to role play a

situation.
8.

Students make a picture using their characters to

illustrate what the problem is and how they helped or could
help.
Examples:
a.

The environmental problem is pollution.

b.

The students make their characters.

c.

They learn about pollution.

(This may be

something your class has already studied.

If not,

provide books on whatever topic your children have
chosen.)
d.

They set some goals of what to do.

e.

They may decide to make posters, publish a

newsletter, raise money, volunteer their time, write
letters to representatives about pollution, etc.
f.

They make a list of help from family members,

classmates, and friends.
g.

They tell about what each person will do.

h.

They tell about their results.

MATERIALS NEEDED:
The book Whose Mouse Are You?
Books on various environmental problems
The provided family members
Paper
Other materials for completing activity

11

VOCABULARY LIST:
The words will vary depending on what area the student
has chosen.

Some suggested words are:

environment

goal

involve

taking action

steps

evaluate

problem

newsletter

reference books

representatives

EVALUATION:

At the first- and second-grade level no testing

format will be used.

The evaluation will come from teacher

observation, participation of the students, and their desire
to share their proposed problem and results with the class.

Please note: Images on this page were redacted due to copyright concerns.

Cj
~

~

·~

>
~

:rr~

z
.....

UJ
a-1

Q..

0

UJ
Q..

Please note: Images on this page were redacted due to copyright concerns.
© Teacher Created Materials, Inc. 1985

5

My Family

"'I

12
LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
ROSIE'S WALK BY PAT HUTCHINS

CURRICULUM AREA:
LESSON TOPIC:

Mathematics

Using geometric shapes to create the two main

characters.
LESSON OBJECTIVES:

To use squares, triangles, circles, and

rectangles to make a hen and a fox.
RESOURCE:

Rosie's Walk by Pat Hutchins

LEARNING ACTIVITES:
1.

The teacher reads Rosie's Walk.

2.

Discuss shapes they see used in this story.

3.

At the learning center, children create a puppet

using shapes provided for the characters.
4.

Extend this activity by having the children make

scenery of either urban or rural by using shapes only.
5.

Children can put on a play of Rosie's Walk using

their puppets.
Example of the hen and fox:

(The hen would work as a

stick puppet and the fox would be ideal for a sack puppet.)

13
!JIATERIALS NEEDED:
The book Rosie's Walk
Tagboard patterns/shapes (assortment)
Sacks
Popcycle sticks
Construction paper (variety of colors)
Scissors
Glue
Note:

You can choose whether or not to have the

shapes pre-cut or provide the necessary materials for the
children to do their own cutting.
VOCABULARY LIST:
These are the words that should be introduced aside
from the already given words for the book:
squares

circles

triangles

rectangles

EVALUATION:

At the first- and second-grade level no

testing format will be used.

The evaluation will come from

teacher observation, participation of the students, and their
desire to share their puppets and/or scenery with the class.
Some children may even want to put on a play re-acting the
book using their characters and scenery.
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LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
A DARK DARK TALE BY RUTH BROWN

CURRICULUM AREA:
LESSON TOPIC:

Mathematics

Sequencing the story line using ordinal

numbers
LESSON OBJECTIVE:

To take the words and pictures of the

story and put them in order from beginning to end using
ordinal numbers 1st-13th
RESOURCE:

A Dark Dark Tale by Ruth Brown

LEARNING ACTIVITIES:
1.

The teacher reads A Dark Dark Tale.

2.

Review ordinal numbers.

3.

Pre-make copies of the sentences and pictures.

Put the pictures at the top of the pages and the sentences
at the bottom of the pages.
Example:
a.

Prepare pictures and story line yourself on

paper just as depicted in the book.

Glue to

tagboard pieces and laminate.
b.

Put all pictures and sentences on paper,

xerox, and students can cut and paste the story into
correct sequence.

Have them number the pages 1st-13th.
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4.

At the learning center, students sequence the order

of the story using the ordinal terms 1st-13th.
above, it is a self-checking exercise.

For "a"

For "c," it would be

turned in or checked by the teacher.
5.

An extension activity would be to have the students

count by 2s.
Example:

How many times does the word DARK appear?

I.e., On each page it appears twice.

The students would

start on the first page and count 2, the second page 4, the
third page 6, etc.
they figured it out.
Note:

Have the students draw a picture of how
What kind of pattern did they see?

You can put your questions, script, and/or

directions on a tape and have the students listen to the
tape at a learning center.

They would figure out the answer

by counting the word DARK in the book and then draw their
picture in answer to the tape.
MATERIALS NEEDED:
The book A Dark Dark Tale
Prepared story line and pictures
For letter "b" under learning activities, you will
need glue and scissors
Pencils
For number

11

5" under learning activities, you will need

a tape of your questions, script, and/or directions,
and writing and drawing media to answer the tape
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VOCABULARY LIST:
ordinal numbers

moor

behind

room

sequence

was

stairs

cupboard

once

wood

hall

corner

upon

house

passage

box

time

front

across

mouse

there

door

curtain

EVALUATION:

At the first- and second-grade level no testing

format will be used.

The evaluation will come from teacher

observation, participation of the students, and their desire
to share their answers with the class.

.. .

SECOND-GRADE BOOKS WITH ACTIVITIES
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LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
NATE THE GREAT BY MARJORIE WEINMAN SHARMAT

CURRICULUM AREA:
LESSON TOPIC:

Social Studies

Identifying feelings associated with a

problem
LESSON OBJECTIVE:

To take a preselected problem and

identify feelings associated with it.

Show how clues on a

map will solve the problem.
RESOURCE:

Nate the Great by Marjorie Weinman Sharmat

LEARNING ACTIVITIES:
1.

The teacher reads Nate the Great.

2.

Discuss the boy detective and what the problem was.

3.

Discuss how his friend Annie felt.

What were her

feelings?
4.

Discuss the clues Nate the Great found.

5.

Present the students with a preselected problem.

Discuss various feelings they may have.
Examples:
a.

You have lost your library book.

b.

You're feeling sad because you can't check out

another book until the lost one is found and returned.
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6.

At the learning center, have the students think

about "How would Nate the Great solve this problem?"

Have

the students make a map of clues that may lead them to
finding their lost library book.
Example:

What is their reward?

They make a picture/map of what they last

remember about where their book was and where it could be
now.
a.

I set it on my desk.

b.

I share a room with my sister.

c.

My sister likes to read.

d.

I searched my room.

e.

I searched the kitchen.

f.

I talked to my sister.

g.

I was told to go to my parents' room.

h.

I solved the case in my parents' room.

My Mom

loves to read!

i.
7.

I was rewarded by our librarian with a sticker.

Have the students go on a scavenger hunt using a

student-made map to find the missing library book.
classroom and/or hallway for the hunt.
MATERIALS NEEDED:
The book Nate the Great
Paper for making the map
Examples of what symbols are and can look like
Materials needed for making the map

Use your
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VOCABULARY LIST:
A misElaced library book
library book

sister

read

sad

mom

rewarded

mad

parents

librarian

nervous

likes

sticker

upset

share

map

searched

clues

kitchen

symbols

talked

desk

solved

room

case

EVALUATION:

At the first- and second-grade level no testing

format will be used.

The evaluation will come from teacher

observation, participation of the students, and their desire
to share their clues and maps.
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LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
THERE'S A NIGHTMARE IN MY CLOSET BY MERCER MAYER

CURRICULUM AREA:
LESSON TOPIC:

Mathematics

Working with addition and subtraction

facts to 18
LESSON OBJECTIVE:

To solve addition and subtraction

problems
RESOURCE:

There's a Nightmare in My Closet by Mercer Mayer

LEARNING ACTIVITIES:
1.

The teacher reads the book There's a Nightmare in

My Closet.
2.
closet.
3.

Discuss the closet door and the nightmare in the
Brainstorm what nightmares could look like.
Prior to the activity, the teacher makes a game

for the learning center by doing the following:
a.

Get an index card (3 x 5).

b.

Using the blackline master, xerox the door to

attach to the index card.
c.

Staple the door to the index card so it opens

like a door.
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d.

Put on the door or above the door the problem:

i.e.:

I

~~
I

e.
mares.

0

Using the blackline master, xerox the nightWrite the answers to the problems on the

nightmares.
i.e.:

f.

Make around 20 doors with different problems

and the same amount of nightmares for the answers.
4.

At the center, the students place the correct

nightmare with the answer to the problem inside the closet
door.

On the back of each closet door is the correct answer

for self-checking.
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MATERIALS NEEDED:

The book There's a Nightmare in My Closet
Pre-made closets and nightmares
VOCABULARY LIST:
addition

subtraction

door

nightmare

EVALUATION:

closet

At the first- and second-grade level no testing

format will be used.

The evaluation will come from teacher

observation and participation of the students.

0 0

0 0
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0
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LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
IF YOU GIVE A MOUSE a COOKIE BY LAURA JOFFE NUMEROFF

CURRICULUM AREA:
LESSON TOPIC:

Mathematics

Missing addend cookie game

LESSON OBJECTIVE:

To find missing addends using the mouse

and cookie from the story
RESOURCE:

If You Give a Mouse a Cookie by Laura Joffe

Numeroff
LEARNING ACTIVITIES:
1.

The teacher reads the book If You Give a Mouse a

Cookie.
2.

Discuss the different kinds of cookies.

Graph

the students favorite kind of cookie.
i.e.:

Chocolate chip

Peanut butter

Ip () •:: [J # !}!J
..·t::J Q (JJ !} I}

3.

Review missing addends.

Oatmeal

O ()

Put up on the chalkboard

the illustration below and ask the students the question:
"If you had four chocolate chips and you wanted your cookie

24

to have eight chocolate chips, how many more chocolate chips
would you need?"

--

+
4.

The teacher pre-makes a game for the learning

center by doing the following:
a.

Make ten paper cookies and ten paper mice.

See attached blackline master.
b.

On each cookie, write a missing addend

problem.

c.

Example:

4 +

=

8.

B

On each mouse, write the missing addend for

each of the problems you have made.

You

can use the numeral 4 or the word four.

d.

You may want to make 2-3 different

cookies and mice for the learning center activity,
i.e.:

one set of chocolate chip cookies, one set of

peanut butter cookies, and one set of oatmeal cookies.
The mice can all be the same.
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5.

At the center, the students match the correct mouse

with the cookie by placing the mouse over the cookie.

On

the back of each cookie is the missing addend for selfchecking.
6.

This game can also be designed by having the missing

addend problem written on the mice, i.e., 4 +

= 8 and

put the answers on the cookies by using chocolate chips,
peanuts, or sprinkles, i.e., the students match the cookies
to the mice.

@
A

MATERIALS NEEDED:
The book If You Give a Mouse a Cookie
Graphing material for the introduction lesson.

See #2

under learning activities
Pre-made game cookies and mice
VOCABULARY LIST:
missing addend

chocolate chip

cookie

peanut butter

mouse

oatmeal

mice

peanuts

sprinkles
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EVALUATION:

At the first- and second-grade level no testing

format will be used.

The evaluation will come from teacher

observation, participation of the students, and their desire
to do other sets of this activity if they are provided.
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LITERATURE-BASED ACTIVITY TO BE USED WITH BOOK
OVER IN THE MEADOW BY JOHN LANGSTAFF

CURRICULUM AREA:
LESSON TOPIC:

Mathematics

Working with numbers and die-cut shapes

LESSON OBJECTIVE:

To create a book using numbers and

various die-cut shapes
RESOURCE:

Over in the Meadow by John Langstaff

LEARNING ACTIVITIES:
1.

The teacher reads the book Over in the Meadow.

2.

The teacher xeroxes the pages from the attached

blacklines for the learning center book activity.
a.

Ten pages for each book.

b.

Staple into book form one-ten.

c.

Another alternative for the pages is using
There are one
There are two

3.

The teacher has a series of die-cuts available to

use at the center.
4.

At the center, the students make a book that has

ten pages.

They finish the sentence starter by giving any

die-cut on the blank according to the number, and then they
write the name of what die-cut they chose.
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5.

A more advanced activity would be using the same

format as above, but have the students create story problems
using the die-cuts and have them do their own writing,
i.e., There were two rabbits eating carrots.
rabbits came to join the other two.
in all?

Five more

How many rabbits were

The students write the story problem and illustrate

the problem using die-cuts of rabbits.

They will do one

story problem for each of the ten pages.

They will end up

with a book of ten story problems.
MATERIALS NEEDED:
The book Over in the Meadow
Pre-made pages for the book
A series of die-cuts
Blank pages for the advanced activity
Writing material
VOCABULARY LIST:
there

two

six

are

three

seven

have

four

eight

one

five

nine

EVALUATION:

ten

At the first- and second-grade level no testing

format will be used.

The evaluation will come from teacher

observation, participation of the students, and their desire
to share their books.

*,1.!arn/J
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LITERATURE-BASED ACTIVITY TO BE USED WITH THE BOOK
LEO THE LATE BLOOMER BY ROBERT KRAUS

CURRICULUM AREA:
LESSON TOPIC:

Mathematics

Growth change from fall to spring

LESSON OBJECTIVE:

To learn the difference in weight and

measurement from fall to spring
RESOURCE:

Leo the Late Bloomer by Robert Kraus

LEARNING ACTIVITIES:
1.

The teacher reads the book Leo the Late Bloomer.

2.

Discuss how Leo felt.

Are we all the same?
heights different?
3.

How was he different?

Do we all grow the same?

Are our

Are our weights different?

Prior to the activity the teacher makes a book

for each student so he or she can record his or her
height, length of a finger, width of his or her stomach,
and whatever else you may wish them to measure and record.
These books are used in the fall and again in the spring;
therefore, the learning center for this activity will be
set up twice.
4.

The teacher takes a picture of each student at the

beginning of the year in the fall and they are put up
somewhere in the classroom so the students can see them.
Ask the students how their picture may be different in the
spring.
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5.

In the fall, at the center, the students choose a

partner and they measure each other's height, the length of
a finger, the width of their stomach, etc.

The students

record this information in their books.
6.

In the spring, after the second picture has been

taken, the students choose a partner (the same if possible),
then they look at their two pictures.
see any changes in their growth.

They see if they can

At the center, they measure

each other again to see what changes have occurred, if any.
The students record this information in their books.
7.

Have the students discuss with their partners

how they are different.
more?

Who is taller?
8.

Which one of the two has grown
Who has the longest finger?, etc.

The students may want to share their information with

the class and this would be a great time to discuss how we
are different, and that we all don't grow and learn at the
same speed.

You can ask the students to share what they

have learned from this activity.
MATERIALS NEEDED:

The book Leo the Late Bloomer
Pictures of each student:

one taken in the fall and

one taken in the spring
Pre-made books for recording the students' measurements.
Each book should have a section for fall and spring.
Yardstick, rulers, tape measure, unifix cubes, etc.,
whatever you wish them to use for measuring.
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VOCABULARY LIST:
growth

measurement

fall

weight

different

spring

height

same

picture

width

stomach

change

EVALUATION:

At the first- and second-grade level no testing

format will be used.

The evaluation will come from teacher

observation, participation of the students, and their desire
to share their completed books with the class.

CHAPTER V
SUMMARY AND RECOMMENDATIONS

Surmnary
The purpose of this project was to provide activities
and/or lessons to be used with the district's adopted
literature books for grades one and two.

The writer

visited with the principal of John Campbell Elementary
indicating a desire to talk with the other teachers
regarding a survey on the adopted literature books.

After

telling the teachers about the survey, the writer
distributed the surveys.

Twenty-two surveys were given out

and the response back was 100%.
The survey was designed to give the writer information
on the adopted literature books.

The teachers were asked

about using suggested activities with the books, the use
of learning centers, curriculum areas of need, student
interest, and comprehension.

The teachers' responses to

the question of using activities indicated an overwhelming
response of yes and that they desired more.

Over 70%

indicated a strong interest in learning center activities.
One hundred percent of all teachers agreed that all books
should have activities in varied curriculum areas and the
two areas highly recormnended were Social Studies and
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Mathematics.

When asked the question on student interest

and comprehension, the teachers stated that the use of
learning center activities would definitely improve interest
and further develop the students' comprehension.

The

teachers were asked to prioritize their top 5 book choices
within each grade level of first and second grade.

The

district has adopted 9 books for each level and, after
receiving the book choices, the writer took the top 10 and
and developed activities and/or lessons to be integrated
into the curriculum areas of Social Studies and Mathematics.
To check for clarity, understanding, and student
interest, the writer gave 5 of the books, with the developed
activities, to another teacher in John Campbell School.
The response was very positive in regards to the design,
coverage of the curriculum areas, and recommended activities
to be used.
Recommendations
Based on this project and a review of the literature,
the following recommendations are made:
1.

It is recommended that time and effort be committed

by all John Campbell Primary teachers to provide increased
exposure and contact time for improved student interest
and comprehension by interacting with these books and
activities.
2.

It is recomrnended that further investigation be

done to see if the books used in the project will also lend
themselves to Science or other curricular areas.
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3.

It is recorrunended that further investigation be done

to see if the books could be integrated into the concept
of oral reporting.
4.

It is recorrunended that a follow-up study be done to

find if these learning center activities promote student
interest and comprehension.
5.

It is recorrunended that further study of the current

research on literature-based programs be done to check
that these programs promote positive interactions and
attitudes toward reading books by students.
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APPENDIX A
SURVEY INSTRUMENT
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APPENDIX A
SURVEY INSTRUMENT

To all first- and second-grade teachers of John Campbell
Elementary School in Selah, Washington, please answer the
following questions relating to our district's adopted
literature books.
1.

Of the first- and second-grade adopted literature kits,
do you follow the suggested activities in the teacher's
guide supplied by the publisher?
___yes

- - -no

If yes, do you use them all? or wish there were more?

- - -no

--~yes

---more

activities

If no, why not?
2.

no

Do you wish that all of the adopted literature kits
had suggested activities within varied curriculum
areas?
___yes

4.

--------------

Would the concept of these activities be more acceptable
to you and/or students if they were designed for
learning centers than a teacher-directed activity?
___yes

3.

Please explain

- - -no

Are there curriculum areas that you feel should have
more planned activities than others with our adopted
literature kits?
(i.e., Mathematics, Science,
Social Studies, Health, etc.)
____yes

no

If yes, explain

-----------------------
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5.

Of the adopted literature kits, mark your top five.
1st Grade
ABC Bunny
Rosie ' s W-a-=l"""k-Ra in
--Where's Spot?..,....-,--Quick as a Cricket
Cat on a Mat
Whose Mouse Are You?
Freight Train--:c--A Dark, Dark Tale

-------

---

2nd Grade
Curious George Flies a Kite
Leo the Late Bloomer
--There's a Nightmare in My Closet
If You Give a Mouse a Cookie
--Goodnight Moon
--Ira Sleeps Over
Miss Nelson Is Missing
Nate the Great
--Over in the Meadow

---

---

Which books do your students choose to read most often?
(top five)
1st Grade
ABC Bunny---,,,-,--Rosie's Walk
Rain
--Where's Spot?..,....-,--Quick as a Cricket
Cat on a Mat
Whose Mouse _A_r_e_Y-ou?
Freight Train
--=-A Dark, Dark Tale

-------

2nd Grade
Curious George Flies a Kit
Leo the Late Bloomer-.---There's a Nightmare in My Closet
If You Give a Mouse a Cookie
Goodnight Moon
Ira Sleeps Over---.,---.Miss Nelson Is Missing
Nate the Great- - , , - - 0 v er in the Meadow

---

---

-----

-----
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6.

If more adopted literature kits had learning center
activities relating to the book, would this be a
benefit to you in meeting the listed objectives on the
students' report cards?
_ _ _yes

- - -no

Conunent

------------------------- --

7.

Do you feel that these learning center activities would
improve student interest in the literature kits?
_ _ _yes

8.

---no

Do you find it difficult to reach every child with every
adopted literature book by the end of the year?
_ _ _y,es

9.

no

Do you use learning centers?
_ _ _y,es

no

If not, would you be interested in using them if
activities were provided for our literature adoption?
_ _ _.y es
10.

no

What are your thoughts on the adopted literature kits?
Do you feel that they meet grade level capabilities?
_ _ _yes

no

Comment

----------- ----------------

I greatly appreciate your time in completing this survey,
especially this late in the year!
Thank you so much for sharing.
Trina Miller

